YK 378. 016:811

I.C. Opumun
HauionansHuii yHiBepcuter “ JIbBiBChbKa MojtiTexHika”

®OPMYBAHHSI AHIVIOMOBHOI MOBJIEHHEBOI KOMIIETEHIIIT
B AYJAIIOBAHHI B CTYAEHTIB-EKOHOMICTIB

a Opuwun I. C., 2014

Po3rasiHyTo mnpo0JieMH BBedeHHsl ayldil0OBaHHs SIK OJHOr0 i3 BHAIB MOBJIEHHEBOY
aisibHOCTI AJst  cryaeHTtiB HemoBHHX BH3. IlinkpecieHo, o0 BHKOHYWYHM BHPaBH 3
ayAilOBaHHSI, CTYAEHTH YJAOCKOHAIIOIOTL YMiHHSI MPOrHO3YBaTH 3MicT, BHALIATH TOJOBHE,
3HAXOAUTH APYrOPSiiHi AeTali, BCTAHOBJIIOBATH MPUYHHOBO-HACHIAKOBI 3B’ A3KH. 3ayBaKeHO,
mo 1Jsi e)eKTHBHOTO ayAilOBaHHsSI BAa’KJIMBO AiOpaTH TeKCT, siIKWi OyB OM CKJIaJeHUil Ha
OCHOBI OpHUTriHAJBHUX AHIJIOMOBHHX [Keped Ta MicTUB OH Taki XapakTepHUCTHKU:
Ni3HABaJbHY HiHHICTDb, iH)OPMATHBHICTH TA SAKICTD.

HaBeneno mnpouec ayniloBaHHsl, siIKe pPEeKOMEHAY€Tbesl TMPOBOAUTH B TPHU eTaMM:
nepeATEeKCTOBHI1, TEKCTOBHIl Ta MiCAATEKCTOBHIl. 3a3HAaYeHO, 10 HA MePeATeKCTOBOMY eTai
3aBJAHHAM BHMKJAaJa4a € CTBOPEHHsI YMOB AJsl MOJMBOr0 NMPOrHO3YBaHHA 3MicTy aynio-
TEKCTY Ta 3HSATTS JIEKCHYHHX, IPAMATHYHHX Ta (OHETHYHHX TPYIAHOIIIB CHpUdHATTS. 3
METOI0 BHpIlIEHHS MePWIOro 3aBJaHHs (MPOrHO3YBAaHHSI 3MIiCTy) mepel KOKHHM TeKCTOM
chopMyJILOBAHO MUTAHHS, BiMOBiAI HA SIKi MAIOTh HAIITOBXHYTH CTYIEHTIB HA BH3HAYEHHS
Horo WMOBIPHOT TEMAaTUKH, 110 3HAYHO MOJErMIUTH COPUIHATTA MouyToro. PexkomeHaoBaHo
JJISL 3HSATTS JIEKCHYHUX TPYAHOWIB ayAil0OBAHHS Meped MPOCJIyXOBYBAHHSAM TEKCTY MOJAABATH
CJIOBA TA CJIOBOCIIOJIYYeHHS, SIKHMH CTYAeHTH He BoJoailoTh. KiIbKicTh He3HaliOMHX CJIiB He
NMOBUHHA NepeBHINYBaTH 3-X BiACOTKIB Bil 3arajibHol Ki1bKOCTi cJ1iB, 00 nmepeBaHTa:KeHHsI
KOPOTKOYACHOI NaM’'fITi yNOBUILHIOE TIpolec 3aCBOEHHSI MOBH i 3MeHIIY€ WIBHIAKICTD
BiANpaUIOBAHHS MNOCTIHHUX HAaBHYOK. OCKiNbKHM JesiKi TeKCTH MOKYTh MAaTH CKJIAJHHHA a00
JaBHO 3aCBOECHHUII rpaMaTHYHMid MaTepiaj, 3alpONOHOBAHO BHKOHYBATH HEBEJHKi BIPaBH
1100 3HATH MOKJHMBi rPAMATHYHI TPYAHOLILi CIPUITHATTS.

Karo4oBi cjioBa: MOBHI 3HaHHS, yMiHHS ay/AiloBaHHs, BUOIp TEKCTY, CEMaHTU3ALlisl JIGKCUKH,
eTanu ayAitoBaHHS.
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FORMATION OF ENGLISH SPEECH COMPETENCE IN LISTENING
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As one of the types of speech activity, listening is considered to be the most difficult for
the mastering it by students. This problem is particularly urgent to non-linguistic higher
educational institution students. Doing exercises on listening, students improve the ability to
predict the content, to distinguish important things, to find minor details, to establish
relationships of cause and effect.

Listening is the activity that involves the processes of perception, recognition, and
understanding a foreign language. Since listening is one-time, speech perception depends on
the skill to hold in the memory the results of sense and semantic analysisfor a certain period of
time.

The main goal is to develop such skills as observation, classification, selection,
elimination of hypotheses. Only a student who has them, can consciously perceive and organize
information and analyzeit.
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It is very important to choose a text for listening. The texts should be formed on the
basis of the original English language sources. Particular attention should be paid to the
natur e of texts: their cognitive value, information content and quality.

We carried out listening on three stages: pretext, text and posttext. On pretext stage the
task of the teacher is to create conditions for possible prediction of the text content and the
removal of lexical, grammatical, and phonetic difficulties of perception. To solve the first
problem (prediction of contents), before each text questions are given, the answers to which
have to suggest an idea to students to determine its probable topic that will greatly facilitate
the perception of what they heard.

Key words: speech knowledge, listening skills, choice of text, vocabulary presentation,
listening stages.

Stating of the problem. The knowledge of foreign languages is becoming more significant for the
process of communication with other people in everyday, business, and professional areas. At the present
stage of development Ukraine has enormous political, economic, and cultural ties with many foreign
countries. The number of companies operating with foreign partners is increasing. The work at these
enterprises requires from professionals, yesterday students, the ability to communicate a foreign language.

The ability to understand native speakers is a necessary condition of communication. Although the
fact that the process of learning a foreign language has communicative and cognitive character is well
known, the process of listening is not given appropriate attention, and its skills appear spontaneously
without specific targeted training. That is why very often students who are sufficiently fluent in English,
meet difficulties in perception English in natural conditions [1, p. 84]. Therefore, in a non-linguistic
university the problem of teaching listening becomes particularly relevant. In this paper, we offer a
generalized learning experience of listening of students majoring in “International Economics’.

Analysis of recent researches and publications. Detailed analysis of the scientific literature that
examines problems of listening was carried out by Zlotnikov V.H. His researches show that considerable
attention is paid to the formation of skills in listening speech of modern specialists (T. Van Delk, |. Dehart,
M. Zhinkin, 1. Zymnia, B. Lapidus), perception and understanding of foreign language oral message
(M. Balabayko, R. Milrud, P. Yahno, etc). Objectives are formulated, content of learning listening is
defined (B. Lapidus, I. Rogova, etc), psychological characteristics of this type of speech activity are
defined (L. Vygotskyi, M. Zhinkin, I. Zymnia, A. Leontiev, A. Luria, M. Lyahovytskyi, etc), principles of
the selection of texts for teaching listening (O. Bochkariova, N. Sluhina, O. Mirolyubov, V.Chernysh, etc),
the main approaches to the individualization of training listening to future specialists are defined
(O. Metiolkina, S. Nikolaeva).

Modern methods of teaching foreign languages use many latest models of teaching listening. These
include: learning based on listening competency-active approach (O. Bochkariova), technology of
immersion (Z. Korneva), formation of speech concepts (L. Cherepanova), the use of media education
(S. Medvedeva), intensive training (V. Alexandrov) and others. However, the vast mgjority of scientific
papers are devoted to the problem of teaching listening to schoolchildren and future philologists [2, p. 1].
But the problem of teaching listening to non-linguistic university students is not enough studied in what we
have some experience.

The purposes of the article. To summarize the experience of trainers who have studied the problem
of listening, and own experience of teaching listening to non-linguistic university students so that teachers
of foreign languages of universities can successfully useit in their practice.

The main material of the research. Listening is the main source of linguistic knowledge and an
important means of speaking practice. Listening extends the potential possibilities of using educational
text: it becomes a source of information for the chosen specialty, as well as a means of mastering the
foreign-language material and the incentive for the development of professional speech. While listening, a
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listener performs a variety of analytical and synthetic transactions that increase the activity of speech
activity and provide the dynamics of improvement of listening skills. Doing exercises on listening, students
improve the ability to predict the content, to allocate important things, to find minor details that clarify the
main thing, and to establish causal relationships.

When listening there is often a pressure to respond almost immediately, and also a pressure brought
about by having only “one go” at understanding (unlike reading where you can backtrack and read again).
As well as these features, there is also the need to understand intonation patterns, features of fast
connecting speech and to deal with the possible distractions of background noise.

Here are some of the factors we considered important in alistening lesson.

—Thelevd of thetext isimportant. It should challenge learners without being too difficult.

— Teachers need to consider whether thereis a need to pre-teach a few items of vocabulary.

— Teachers need to set meaningful tasks before listening to help understanding and to mirror the
“real life” situation of listening for a purpose.

— After listening learners should have the opportunity to compare answers with each other before
checking with the teacher.

— Listening skills can be subdivided to include such things as gist understanding (getting an overall
idea) or a more detailed understanding.

—Typicaly learners will listen to the same text more than once.

— Teachers should try to build some interest in the text before listening tasks.

The list of activities which involve listening

— made or received a telephone call

— listened to aradio news bulletin

— watched atelevision news bulletin

— had a conversation with a friend

— listened to a lecturer

— had a conversation with a group of friends

— watched a movie either in the cinema or on television

— watched at least 10 minutes of daytime television

— listened to amusic CD or audio cassette

— taken part in a small discussion group

Notice again that just as we saw when looking at reading lessons, native speakers always have a
reason for listening to something. If we listen to a news bulletin, we want to know what is happening in the
world. It is likely that we want information from the lecture, and when we speak to friends we want to
maintain and build those relationships. This reason for listening needs to be replicated in the classroom.
Notice to that some tasks combine the skills of listening with that of speaking. One useful way in which
teachers can help learners to listen more effectively is to teach them to skills they need to manage a
conversation. Teachers can help learners to develop “srategies” for coping when they find understanding
difficult, by teaching them such things as ways off asking for clarification or indicating that they haven't
understood.

I magine doing the above things in a foreign language.

Answer the questions follow.

1. Which would be harder, listening to the news on the radio or watching it on television? Why?
Which would be harder, talking to a friend on the tlephone or face to face? Why?
Which would be harder, talking to a friend or to a group of friends? Why?
How is watching a movie different from watching 10 minutes of daytime television?
How is listening to alecture different from listening to music on CD?
How is listening to a lecture different from taking part in a small discussion group?

We can see that native speakers listen in flexible ways according to the contexts in which they are
listening. This flexibility and range of skills is something that learners need help devel oping.

Here are some comments made by learners of English on why they find listening difficult.

oU A wWN
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| worry more about listening than speaking because you can't back to check.
English people speak too fast and sometimes the words sound different the way | learned them.
My school is near the airport. Sometimes the noise of the planes stops me understanding.

4. | can understand my teacher but other people with different accents are really hard for me to
understand.

5. English people“ eat their words’.

6. | can understand videos very well. But audio tapes are quite difficult for me.

7. | can understand English people when they speak only to me but | find it hard to join in their
conversation.

8. I canlisten OK for ashort time but then | get tired and miss things.

9. | worry when thereisaword | don’t understand.

10. | remember | was very confused when | started learning English because | didn't know what
“um” and “er” meant.

The aim of the process of listening is the formation of recognition and sense skills of speech
structures, creation of auditory images of linguistic signs, prediction of forms and holding in the memory
the signals of their sense, the formation of future professionals in oral communication skills in a foreign
language [4, p. 7].

B. V. Pavliy and |. M. Podhayska pay attention to the psychological aspects of listening. Indeed,
according to the psychology data listening is the mental activity that involves the processes of perception,
recognition and understanding a foreign language. Since the passing capability of the audio channel is
much less than that of a visual one, and listening is one-time, perception of speech depends on the ability to
hold in the memory the results of sense and semantic analysis for a certain period of time in order to
integrate them into a complete thought.

In practice, continuous receipt of information leads to a rapid distraction of almost all students. The
main goal isto develop such skills as observation, classification, choice and putting forward of hypotheses.
Only the student who has them, can consciously perceve and organized information and analyze it. In
class, we recommend using exercises aimed at psychological preparation to accept the original text, for the
anticipation of the information for the first review and memorizing of the vocabulary, and we try to
develop reproductive abilities of students[1, p. 84].

Listening success largely depends on the choice of a text. Several researchers of the process of
listening (O. V. Lozynska, T. V. Krasko, O. V. Luchechko) believe that the texts should be prepared on the
basis of the original English language sources. To motivate learning of students and solving educational
and pedagogical challenges that are put in front of a foreign language as an academic discipline, in
choosing texts for listening much attention should be paid to the nature of texts by their cognitive value,
information content and quality [5, p. 6].

B. V. Pavliy and |. M. Podhayska believe that the effectiveness of teaching listening comprehension
depends on the interest of the students in understanding the content, and meaningfulness and interest are an
important requirement for a listening text.

Analysis of our researches showed that audit results of the listening texts were better when the texts
wereinteresting and informative.

On the recommendation of Yu. M. Korotkova and O. B. Protsenko we carried out listening in three
stages: pretext, text and posttext. On pretext step the instructions of the teacher are to create conditions for
predicting the likely content of the audio text and removing lexical, grammatical, and if necessary,
phonetic difficulties of perception. To solve the first problem (prediction of contents), before each text
questions are given, the answers to which have to touch up students to determine its probable topic that
will greetly facilitate the perception of what they hear.

To remove lexical difficulties of listening, before the listening of the text the words and phrases that
are likely of all students do not master, are presented. It is reasonable to use the following techniques for
this semanti zation:

— semantization of words and phrases in the context, if it tells a necessary meaning

wpn R
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— semantization by method of definitions (interpretations), if all the words that convey meaning, are
known

— semantization of generalizing words by words with a specific meaning

— semantization by calling the class, a category, belonging, and some qualities

— semantization of linguistic and country studies items by using the description, interpretation of
realia, the use of appropriate visual materials (photographs, slides, drawings)

— semantization by selecting synonyms or antonyms

— semantization by using language guessing (international words, derivational elements,
onomatopoeia, context).

After semantization of new lexical items and phrases one should check the accuracy of
understanding of their meanings by students. For this, we offered such tasks as making up sentences with
new lexical material, explanation some words and phrases.

The number of unfamiliar words should not exceed 3 percent of the total number of words as
overload of the short-term memory slows the process of mastering a language and reduces the rate of
working constant skills.

Some audio texts may contain difficult or long learned grammatical material. Therefore, in order to
remove possible grammatical difficulties of perception, it is necessary to do little exercises.

On the text stage, we offer double listening of a text. Some scholars (A. Tarnopolskyi) believe that
audio text should be listened by students only once, especially on the ground and advanced stages. Two-
time listening is possible, but rather rarely, and only for the most sophisticated audio texts. But considering
the low level of knowledge with which students come after finishing school, one-time listening in this case
is hardly possible. After the first audio presentation a teacher holds discussions in order to identify the
level of understanding of what they heard and offers to students to listen to the text again, paying particular
attention to problem places.

On posttext stage we give students the opportunity to perform a variety of tasks and exercises
designed not only to check the volume and the accuracy of listened information, but also to work out a new
lexical material. In addition, it is advisable to perform the exercises in trandation from Ukrainian into
English and predict a gradual transition to the other types of speech activities such as speaking, reading,
and writing [3, p. 4-5].

According to these recommendations, we carried out listening to the topic “A successful company”
in the following way:

1. Students were given the task to do the exercise:

Work in small groups. Agree on the three most important factors from those listed below that can
make company successful.

» focusing on how to increase market share

* having a strong company culture

* having user-friendly packaging

» having good designers who also understand production

* responding to the needs of the workforce

* starting with a simple business idea that is easy to understand.

2. After this exercise, the students listened to the interview twice.

(I = Interviewer, P J= Peter Jekeby)

| What are the factors that make IKEA such a highly successful company?

PJ | think for IKEA, it starts with a very simple, straightforward business idea that is easy to
understand, easy to work with, both for customers as well as co-workers actually. Added to that, we have a
strong culture in the company that links this together. | think that’s one of the big reasons for us being
successful worldwide.

We have designers who are not only good on designing good-looking products, they understand
production, they’' re working closely with our trading offices around the world, they’ re going into suppliers,
developing with suppliers products in the production line. Then, from there on, it’s about the packaging,
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how we transport, flat packages, how we bring it into the store, easy to put on the shelf; and then of course,
for the customer, easy to bring home.

3. After listening to thefirst part of the interview, students do the exercise:

Peter Jelkeby, IKEA’s UK Deputy Country Manager, talks about four factors that make IKEA a
successful company. Listen and number the four factors in the above exercise in the order in which he
mentions them.

4, After completing this exercise, they listened to the second part of theinterview and while listening
they do the exercise.

| How do you stay ahead of the competition in your business?

PJ That again is linked to understanding the market, the customer needs, the trends about that, how
people live of course, also understanding how the competitors are acting, what is going on in the market,
price developments, new ways of meeting the customer and being aware of the, the trends and how we
tackle that. But | think by the end of the day, | think IKEA, we are not only about products, we are about
offering solutions to people's needs and understand that actually we can be very smart and make it
practical and not only again good-looking furniture.

The exercise that students do during listening:

IKEA manages to stay ahead of the competition by:

O s the market and the customer....................

« understanding how the.............. areacting

* being not only about the products, but also aboutt............... to

peopl€ s needs.

5. Listening to the last part of the interview.

| think again, er, stay true to yourself; er, be aware of the market you enter into, but till build on
your strengths; don't complicate it, in that sense, but still find this kind of combination of, er, we are IKEA
in this case, and this alocal market. Where is the differences, what do we need to adjust and adopt; what
do we need to understand? And then, er, have an offer that fits that.

6. To check the understanding of this part of the interview, students did the following exercise;

Listen to the fina part and decide which of the following was the interviewer's question.

1. What new projects are you currently involved in?

2. How can you keep up your performance at such a difficult time for the economy?

3. What are the things a successful international business must do?

4. Where are you planning to expand in the next fiveyears? [7, p. 24, 147].

In the group (15 students), not all students completely understood all three parts of the interview.
Theresults of understanding of the listened interview are reflected in the following scale:

0 —20 % — 1 student

21 — 40 % — 2 students

41 — 60 % — 2 students

61 — 80 % — 3 students

81 — 100 % — 7 students.

Conclusion and prospects for further research. Sincelistening is one of the most difficult type of
speech activity, it should be given more attention. At the present stage of learning foreign languages in
non-linguistic universities it becomes extremely important.

Changes in the curriculum, the introduction of state exams in some specialties, in the program of
which there is listening, make it necessary to look for new and effective methods of teaching listening
comprehension [6, p. 113]. Thisis the area where our researches in the future will be carried out.
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